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HEMET UNIFIED SCHOOL DISTRICT GOALS
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OVERVIEW
This master plan provides guidance and direction to administrators, teachers, support staff,
students, and families regarding the expectations that Hemet Unified School District holds for
English Language Development (ELD). It serves as a practical guide for sites to ensure that
consistent and coherent services are provided to every English learner (EL). All educators are
expected to implement this plan with fidelity, and we will hold each other accountable for doing
so while continuously improving our services and outcomes.
Federal case law requires that the main goals of the English learner Program are to develop
English learner fluency in English as effectively and rapidly as possible and to develop mastery
of the core curriculum comparable to native English speakers.
The vision listed in the California English Learner Roadmap states that English learners fully
and meaningfully access and participate in a 21st century education from early childhood
through grade twelve that results in their attaining high levels of English proficiency, mastery
of grade level standards, and opportunities to develop proficiency in multiple languages.
The California English Learner Roadmap’s Mission declares that California schools affirm,
welcome and respond to a diverse range of EL strengths, needs and identities. California
schools prepare graduates with the linguistic, academic and social skills and competencies they
require for college, career and civic participation in a global, diverse and multilingual world,
thus ensuring a thriving future for California.
In order to accomplish the Vision and Mission of the California English Learner Roadmap four
principles have been established to guide this important work:
·
·
·
·

Assets-Oriented and Needs-Responsive Schools
Intellectual Quality of Instruction and Meaningful Access
System Conditions to Support Effectiveness
Alignment and Articulation within and across systems

HUSD is committed to developing academic English language proficiency, a positive
self-image, and reclassification to Fluent English Proficient as well as developing an
appreciation of the cultural and linguistic diversity English learners bring to the community.
In order to achieve these district & federal goals, Hemet Unified School District will:
●
●
●
●
●

Provide all students with high quality curricular activities and lessons that address the
California State Standards
Offer programs based on student need and evidence-based educational pedagogy
Provide on-going, high-quality staff development
Embrace parent involvement in the educational process
Provide a process for monitoring the effectiveness of the program
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District Demographics
The following table contains Hemet Unified School District data describing the total number and
percentage of English Learners by school site from 2015 – 2019, district total and percentage of
English Learners by Language for 2016-2019.

English Learners by School
School
Acacia Middle
Alessandro High
Aspire Community Day
Bautista Creek Elem
Cawston Elem
Cottonwood K-8
Dartmouth Middle
Diamond Valley Middle
Family Tree Learning Ctr
Fruitvale Elem
Hamilton K-8
Hamilton High
Harmony Elem
Helen Hunt Jackson
Hemet Elem
Hemet High
Idyllwild K-8
Jacob Wiens Elem
Little Lake Elem
McSweeny Elem
Ramona Elem
Rancho Viejo Middle
Tahquitz High
Valle Vista Elem
West Valley High
Western Center
Whittier Elem
Winchester Elem
District Total

2015-2016
Count Enroll %
134
18%
55
16%
7
12%
84
9%
97
14%
28
11%
132
13%
162
15%
5
4%
182
20%
60
14%
22
7%
104
12%
17
4%

2016-2017
Count Enroll %
139
18%
54
14%
8
12%
82
9%
99
12%
20
8%
98
9%
156
15%
13
11%
190
19%
51
12%
22
7%
87
11%
16
5%

152
40
202
140
162
174
228
156
99
139
5
247
190
3,023

176
40
180
133
154
154
230
155
101
143
11
237
147
2,896

7%
12%
25%
17%
23%
23%
18%
9%
15%
8%
.9%
24%
37%
14%

*Data reflects ELs by school site as of 12/1/2018
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7%
12%
21%
17%
23%
20%
18%
9%
15%
8%
2%
23%
31%
13%

2017-2018
Count Enroll %
123
16%
32
10%
18
20%
85
9%
76
10%
18
8%
112
10%
135
13%
12
12%
158
19%
40
10%
11
4%
76
10%
18
6%
176
24%
167
7%
34
10%
143
20%
125
16%
142
20%
109
17%
218
16%
147
9%
100
15%
166
9%
13
2%
146
18%
122
24%
2,711
13%

2018-2019
Count Enroll %
111
14%
28
8%
9
11%
81
8%
63
8%
15
7%
97
9%
111
10%
13
10%
130
16%
29
7%
12
4%
65
9%
8
2%
163
20%
159
6%
30
9%
115
16%
109
14%
139
19%
128
20%
180
14%
148
9%
100
14%
148
8%
13
2%
127
16%
111
23%
2,442
11%

English Learners by Language
Year
2016-2017
2017-2018
2018-2019

Spanish
2,768
2,604
2,316

Arabic
55
46
45

Tagalog
12
16
18

Vietnamese
8
7
7

Korean

7
1
3

Mandarin
6
6
6

Lao
6
6
4

Russian
4
2
3

Other Total
31
2,897
36
2,724
40
2,442

State Demographics
More than six and one quarter million students are enrolled in California’s public schools in
transitional kindergarten through grade twelve. Our students come from a range of ethnic
backgrounds, live in different socio-economic circumstances, are being raised in different
geographic, community, and familial settings, and have different cultural experiences and
histories. Some are new to California and the United States, and some are the most recent
generation in a long line of Californians. California has the largest number of English learners
(ELs) in the country. More than 20 percent of California’s students in kindergarten through grade
twelve are designated as ELs with over 60 language groups represented (CDE Dataquest 2014;
ELA/ELD Framework 2014).

DIVERSITY AND CHARACTERISTICS OF ENGLISH LEARNERS
Students who are learning English as an additional language come to California schools from all
over the world, and many were born in California. English learners (ELs) are defined by the
California Department of Education (CDE) as follows:
Those TK-12th grade students for whom there is a report of a primary language other than
English on the state-approved Home Language Survey and who, have not developed
listening, speaking, reading, and writing proficiencies in English sufficient for participation
in the regular school program based upon the results of the English Language Performance
Assessment of California (ELPAC).
Schools and districts are responsible for ensuring that all ELs have full access to an intellectually
rich and comprehensive curriculum, via appropriately designed instruction, and that they make
steady—and even accelerated—progress in their English language development.
English learners come to school with a range of cultural and linguistic backgrounds, experiences
with formal schooling, proficiency with native language and English literacy, migrant statuses,
and socioeconomic statuses, as well as their interactions in the home, school, and community. All
of these factors inform how educators support ELs to achieve school success through the
implementation of the California English Language Development Standards(ELD) in tandem with
the California Common Core State Standards (CCSS) for ELA/Literacy and other content
standards. Some of the key factors teachers should consider include:
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Age: It is important to note how ELs learn the English language at different stages of their

cognitive development. Most notably, it is important to distinguish between students in the
primary grades, who are learning how print works for the first time while also engaging in
challenging content learning, and students in the intermediate and secondary grades, for whom
the focus is on increasingly rigorous disciplinary content and complex literary and informational
texts. English learners entering U.S. schools in kindergarten, for example, will benefit from
participating in the same instructional activities in literacy as their non-EL peers, along with
additional differentiated support based on student needs. English learners who enter U.S. schools
for the first time in high school, depending upon the level and extent of previous schooling they
have received, may need additional support mastering certain linguistic and cognitive skills in
order to fully engage in intellectually challenging academic tasks. Regardless of their schooling
background and exposure to English, all ELs should have full access to the same high quality,
intellectually challenging, and content rich instruction and instructional materials as their non-EL
peers, along with appropriate levels of scaffolding to ensure success.

Primary language and literacy background: English learners have varying levels of

knowledge, skills, and abilities in primary language and literacy. Older ELs may also have
considerable content knowledge in core disciplines, such as science or math. Many ELs continue to
develop primary language and literacy in both formal bilingual programs or less formally at home.
English learners can draw upon their primary language and literacy skills and knowledge and also the
content knowledge they have developed in their primary language to inform their English language
learning and content knowledge development. Rather than leaving this cross-linguistic transfer up to
chance, teachers should approach transfer intentionally and strategically. Other ELs may have very
limited schooling backgrounds and may have gaps in literacy skills (e.g., decoding, comprehension)
and so will require substantial support in particular aspects of literacy instruction. Even with strong
primary language foundations, however, some EL adolescents may struggle to master disciplinary
literacy, given the accelerated time frame in which they are expected to meet grade-level
content-area expectations.

Progress in ELD: Regardless of their age, primary language and literacy backgrounds, and time in

U.S. schools, all ELs should make steady progress in developing English, particularly the types of
academic English needed for school success. However, many ELs may have not received the
educational support from schooling that they need to continually progress in developing English and
for succeeding in academic subjects. These students have been identified as long-term English learners
(LTELs) because they have been schooled in the U.S. for six or more years but have not made
sufficient linguistic and academic progress to meet reclassification criteria and exit EL status.

Long-term English Learners: 2013 California Education Code 313.1. a & b (amended in 2015)
defines a long-term English learner as an English learner who is enrolled in any of grades 6 to 12,
inclusive, has been enrolled in schools in the United States for six or more years, has remained at
the same English language proficiency level for two or more consecutive years or has regressed to a
lower English language proficiency level, and who has not met grade level standards as determined by
the state's annual English language development test. In addition, the same California Education
Code identifies English Learners at risk of becoming long-term English learners as those EL students
enrolled in any of grades 3 to 12, in schools in the United States for four to five years, who have not
met grade level standards on the state's annual English language development test, and who have not

7

met grade level standards on the English Language Arts standards-based achievement test.
California’s 2012 English Language Development Standards (ELD Standards) reflect an extensive
review of established and emerging theories, research, and other relevant resources pertaining to the
education of the K-12 English learners (EL). This wide body of scholarship and guidance was used to
inform the development of the CA ELD Standards. They were also used to ensure that the CA ELD
Standards highlight and amplify those language demands found in the California State Standards for
English Language Arts (ELA) and Literacy in History/Social Studies, Science and Technical Subjects
that are necessary for the development of advanced English and academic success across the
disciplines. The California State Standards served as the core foundation for developing the CA ELD
Standards, which are intended to guide teachers to support EL’s English language development as
they simultaneously learn rigorous academic content.

The ELA/ELD Framework was adopted by the California State Board of Education on July 9, 2014. ©2014 by the CDE (Chapter 9, p.
13U16)

2012 California English Language Development Standards

The CA ELD Standards position English as a meaning-making resource with different language choices
available based on discipline, topic, audience, task, and purpose. This notion of English as a meaning
making resource necessitates an expanded notion of academic language from simplistic definitions
(e.g., academic vocabulary or syntax) to a broader conceptualization that encompasses discourse
practices, text structures, grammatical structures, and vocabulary, and views these as inseparable
from meaning (Bailey and Huang, 2011; Wong-Fillmore and Fillmore, 2012; Snow and Uccelli, 2009).
Academic English shares characteristics across disciplines (it is densely packed with meaning,
authoritatively presented, and highly structured) but is also highly dependent upon disciplinary
content (Christie and Derewianka, 2008; Moje, 2010; Quinn, Lee, and Valdes, 2012; Schleppegrell,
2004). The California State Standards emphasize the need for all students to be able to comprehend
and produce complex texts in a variety of disciplines so that they are college and career ready.
Research suggests that teachers can foster, and even accelerate, the development of academic English
for EL students through multi layered and multi-component approaches that incorporate attention to
the way English works in different contexts.
The extensive body of theories and research drawn upon to inform and guide the development of the
CA ELD Standards demonstrate that effective instruction for ELs focuses on critical principles for
developing language and cognition in academic contexts. These principles emphasize both interaction
in meaningful ways and the development of metalinguistic awareness in contexts that are
intellectually rich and challenging, focused on content, strategically scaffolded, respectful of, and
resourceful about the cultural and linguistic knowledge students bring to school (CA ELD Standards,
Appendix C).
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Additional Research and Guidance
●
●
●
●
●
●
●
●
●
●
●
●

The California ELA/ELD Framework (CDE, 2014)
The California English Language Development Standards (CDE, 2012)
Improving Education for English Learners: Research-Based Approaches (CDE, 2010)
English Language Learners and the New Standards (Heritage, Walqui, and Linquanti, 2015)
Understanding Language: Language, Literacy, and Learning in the
Content Areas (Stanford University & Kenji Hakuta et al., 2012-2015)
Common Core Standards in Diverse Classrooms (Zwiers, O’Hara, and Pritchard, 2014)
Reparable Harm & Secondary School Courses Designed to address The Language
Needs and Academic Gaps of Long Term English Learners (Olsen, 2010)
English Learner Institute for Teaching Excellence (Ventura County Office of Education,
2013-2015)
West Ed (Linquanti, Spycher, Walqui, et al., 2012-2015)
Meeting the Needs of English Learners with Disabilities Resource Book (Butterfield, 2012)
English Learner Toolkit for State and Local Education Agencies (U.S. Department of Ed., 2015)
California English Language Learner Roadmap (CDE, 2017)

In November 2012, the State Board of Education adopted new ELD Standards. In 2017-2018,
California school districts transitioned from the California English Language Development Test
(CELDT) to a new English Language Proficiency Assessment of California (ELPAC). Beginning in
spring 2018, the five proficiency levels of CELDT were replaced by four new proficiency level
descriptors in ELPAC. There are three sets of descriptors on the following three pages to define terms
and clarify vocabulary: CELDT Proficiency Level Definitions, ELPAC Performance Level Descriptors,
and California ELD Proficiency Level Descriptors.

California English Learner Roadmap Policy
On July 12, 2017, the California State Board of Education approved the California English Learner
Roadmap Policy: Educational Programs and Services for English Learners. This policy embraces
linguistic diversity as an asset while providing the supports necessary to allow English learners
meaningful access to intellectually rich and engaging curriculum (EL Roadmap, 2017). The Roadmap
is built upon four principles:

1.

Assets-Oriented and Needs-Responsive Schools

2. Intellectual Quality of Instruction and Meaningful Access
3. System Conditions that Support Effectiveness
4. Alignment and Articulation Within and Across Systems
The Hemet Unified School District English Learner Master Plan supports this policy in both principle
and practice. It is our firm belief that our English learner students are assets to our schools and our
community, and we strive to provide an educational experience that supports their academic
achievement.
More

information

about

the

California

9

EL

Roadmap

can

be

found

at

https://www.cde.ca.gov/sp/el/rm/

English Language Proficiency Assessment of California (ELPAC)
Language Proficiency Descriptors

Level

4

3

2

1

Description
English learners at this level have w
 ell developed oral (listening and speaking) and
written (reading and writing) skills. They can use English to learn and communicate in
meaningful ways that are appropriate to different tasks, purposes, and audiences in a
variety of social and academic contexts. They may need occasional linguistic support
to engage in familiar social and academic contexts; they may need light support to
communicate on less familiar tasks and topics. This test performance level
corresponds to the upper range of the “Bridging” proficiency level as described in the
2012 California English Language Development Standards, Kindergarten Through
Grade 12 (CA ELD Standards).

English learners at this level have m
 oderately developed oral (listening and speaking)
and written (reading and writing) skills. They can sometimes use English to learn and
communicate in meaningful ways in a range of topics and content areas. They need
light-to-minimal linguistic support to engage in familiar social and academic contexts;
they need moderate support to communicate on less familiar tasks and topics. This
test performance level corresponds to the upper range of the “Expanding” proficiency
level through the lower range of the “Bridging” proficiency level as described in the CA
ELD Standards.

English learners at this level have s
 omewhat developed oral (listening and speaking)
and written (reading and writing) skills. They can use English to meet immediate
communication needs but often are not able to use English to learn and communicate
on topics and content areas. They need moderate-to-light linguistic support to engage
in familiar social and academic contexts; they need substantial-to-moderate support to
communicate on less familiar tasks and topics. This test performance level
corresponds to the low- to mid-range of the “Expanding” proficiency level as described
in the CA ELD Standards.

English learners at this level have m
 inimally developed oral (listening and speaking)
and written (reading and writing) English skills. They tend to rely on learned words and
phrases to communicate meaning at a basic level. They need substantial-to-moderate
linguistic support to communicate in familiar social and academic contexts; they need
substantial linguistic support to communicate on less familiar tasks and topics. This
test performance level corresponds to the “Emerging” proficiency level as described in
the CA ELD Standards.
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English Language Development General Performance Level Descriptors

The Proficiency Level Descriptors (PLDs) provide an overview of stages of English language
development. English learners are expected to progress through these stages as they gain increasing
proficiency in English as a new language. The PLDs describe student knowledge, skills, and abilities
across a continuum, identifying what ELs know and can do at each of the three proficiency levels:
Emerging, Expanding, and Bridging. These descriptors are intended to be used as a guide to provide
ELs with targeted instruction in English as well as differentiated instruction in academic content
areas. However, ELs at all levels of English language proficiency must fully participate in grade level
tasks in all content areas with varying degrees of scaffolding in order to develop both content
knowledge and English.

Emerging
Students at this level typically progress very quickly, learning to use English for immediate needs as
well as beginning to understand and use academic vocabulary and other features of academic
language.

Expanding
Students at this level are challenged to increase their English skills in more contexts, and learn a
greater variety of vocabulary and linguistic structures, applying their growing language skills in more
sophisticated ways appropriate to their age and grade level.

Bridging
Students at this level continue to learn and apply a range of high level English language skills in a wide
variety of contexts, including comprehension and production of highly technical texts. The “bridge”
alluded to is the transition to full engagement in grade level academic tasks and activities in a variety
of content areas without the need for specialized ELD instruction.

The table below shows the alignment between the 2012 California English Language Development
(ELD) Standards and the ELPAC performance levels.
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2014 CALIFORNIA ELA/ELD FRAMEWORK

The purpose of the ELA/ELD Framework is to provide instructional guidance and lesson ideas for
TK-12 teachers. It also guides curriculum development, program design, school leadership, and
professional development. The ELA/ELD Framework integrates these two sets of standards and
discusses them in terms of the five key themes pictured and listed above (ELA/ELD Framework, Ch. 2,
p. 4).
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Legal Basis for Federal Laws
I.

II.

U.S. Constitution (USC): 14th Amendment – Due Process & Equal Protection Clauses
No State shall “deprive any person of life, liberty, or property, without due process of law;
nor deny to any person within its jurisdiction the equal protection of the laws”.
Title VI of the Civil Rights Act of 1964
Prohibits discrimination on the basis of students’ language minority status.

III.

Elementary and Secondary Education Act of 1965
Provides equal opportunity for all students.

IV.

Office of Civil Rights (OCR) – May 25, 1970 Memorandum
Requires districts to take affirmative steps to rectify language deficiencies in order to open
instructional programs to all students.

V.

VI.

VII.

VIII.

IX.

X.

XI.

Lau v. Nichols – 1974
Classes taught exclusively in English and which provide no assistance in learning English
deny English learners an equal educational opportunity.
Equal Educational Opportunities Act of 1974
Requires educational agencies to take appropriate action to educate English learners.
Castaneda v. Pickard – 1981
Districts have dual obligation to develop students’ English proficiency and provide access
to academic content instruction.
Gomez v. Illinois State Board of Education – 1987
Requires state education agencies to provide oversight and guidance to districts.
No Child Left Behind Act 7 NCLB (Title III) – 2002
Requires that all English learners receive quality instruction for learning both English and
grade- level academic content.
American Recovery and Reinvestment Act (Recovery Act) – 2009
Funds allocated to be used to improve student achievement and help close the
achievement gap through school improvement and reform.
Every Student Succeeds Act (ESSA) – 2015
Advances equity and requires that all students in America be taught to high academic
standards that will prepare them to succeed in college and career; reauthorizes the federal
Elementary and Secondary Act (ESEA) and replaces NCLB.
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Federal Program Monitoring
State and federal laws require the California Department of Education (CDE) to monitor EL programs
in local educational agencies (LEAs) through the Federal Program Monitoring (FPM) process. The
following key dimensions are the necessary components to a complete English learner program
according to the State of California (California Department of Education, 2016) Each component listed
below is addressed in detail in subsequent plan pages.

Dimension I – Involvement
●
●

EL 1: English learner Advisory Committee (ELAC)
EL 2: District English learner Advisory Committee (DELAC)

Dimension II – Governance & Administration
●
●
●
●

EL 3: English Learner Identification & Assessment
EL 4: Implementation, Monitoring & Revision of Title III Plan
EL 5: EL Program Inclusion in Development of the SPSA
EL 6: Title III and EIA-LEP Inventory

Dimension III – Funding
●
●

EL 7: Supplement, Not Supplant with Title III & EIA-LEP
EL 8: Time Accounting Requirements (Title I and Title III)

Dimension IV – Standards, Assessment, and Accountability
●
●

EL 9: Evaluation of EL Program Effectiveness
EL 10: Reclassification

Dimension V – Staffing and Professional Development
●
●

EL 11: Teacher EL Authorization
EL 12: Professional Development Specific to English learners

Dimension VI – Opportunity and Equal Educational Access
●

EL 13: Language Program Options and Parent Choice

Dimension VII – Teaching and Learning
●
●

EL 14: English Language Development
EL 15: Access to the Core Subject Matter
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EL MASTER PLAN ALIGNMENT & UPDATES
All sections in the Hemet Unified School District EL Master Plan are updated to align with Federal
Program Monitoring (FPM) requirements:

Section 1: Identification, Parent Notification, & Reclassification (FPM: EL 3, 10, 15)
●
●
●
●
●
●

Home Language Survey (HLS)
English language proficiency assessment (ELPAC)
Primary language proficiency assessment (Pre-LAS)
Parent notification of assessment results
Reclassification recommendation form (RFEP)
Four-year RFEP monitoring

Section 2: Instructional Program Options & Materials (FPM: EL 13, 11, 14)
●
●
●
●
●
●

Integrated & Designated ELD Instruction (English language development)
Structured English Immersion (SEI) program
Mainstream English program
Two-Way Dual Language Immersion Program
Secondary courses
Instructional materials

Section 3: Staffing & Professional Development (FPM: EL 11, 12)
●
●

Authorization & credentials
High-quality professional development

Section 4: Funding (FPM: EL 6, 7, 8)
●
●
●

Basic and supplementary resources
Title III funds to supplement, not supplant
Private school consultation & participation

Section 5: Family & Community Involvement (FPM: EL 1, 2, 5)
●
●
●

Parent outreach and involvement
English Learner Advisory Committee (ELAC)
District English Learner Advisory Committee (DELAC)

Section 6: Monitoring, Evaluation, & Accountability (FPM: EL 4, 9)
●
●
●
●
●

Program Evaluation Annually
Governance & Responsibilities
Student Evaluation & Monitoring
Data Collection
English Learner Program Effectiveness
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Section 1:
Identification,
Placement,
Parent Notification,
and
Reclassification
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Home Language Survey (HLS)
●
●
Centralized Registration Office

●
●
●
●
●
●
●
●
●
●
●

EL Assessment Team
●
EL Department

●

Oversees district wide HLS process
Ensures that the Home Language Survey (HLS) is completed upon
initial enrollment as required by state and federal law
Prepares translated copies of HLS for initial enrollment
Assists with explanation regarding purpose and uses of HLS
Verifies that all questions have been answered for each student
Checks accuracy & completion of HLS to determine testing needs
Enters accurate HLS data into Aeries
Arranges for interpreters
Provides copy of the original HLS to the EL Assessment Team for
“TBD” students
Requests EL records from previous districts
Checks accuracy & completion of HLS to determine testing needs
Checks accuracy & updates online records in Aeries
Collaborates with office manager and EL Services to locate
previous EL records & original HLS from previous districts
Requests EL records from previous districts
Provides assistance to school sites and provides support regarding
HLS questions.

California Education Code, Section 52164.1 (a) contains legal requirements that direct schools to
determine the language(s) spoken in the home of each student. A Home Language Survey (HLS) must
be completed by a parent or legal guardian upon initial registration of TK-12 students. New students
enrolling in California schools for the first time may include, but are not limited to, migrant,
immigrant, and students with interrupted educational experiences.
The HLS consists of the following four questions:
1. Which language did your child learn when he/she first began to talk?
2. Which language does your child most frequently speak at home?
3. Which language do you (the parents or guardians) most frequently use when speaking with
your child?
4. Which language is most often spoken by adults in
the home? (parents, guardians, grandparents, or
any other adults)
The answers provided for each HLS question are used to determine a student’s home language status:
●
●

English Only (EO)
Possible English Learner – To Be Determined (TBD)

All four HLS questions must be answered and the HLS form must be signed by parent/guardian.
The document becomes a permanent part of the student’s cumulative record (CUM). The first, or
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initial, HLS (e.g., TK or K) for a student supersedes any other HLS forms completed at later times.
Therefore, the answers provided on the initial HLS are documented permanently in Aeries and
CALPADS.
In order to determine a student’s home language status based on the initial HLS, follow the guidelines
below:
1.

ALL English on HLS questions #1-3, mark “EO” ( Code 1 in the Aeries Language Fluency
field)
The student is considered English Only (EO). Registrars will update student’s language
classification on Aeries. The initial HLS shall be added to the student’s CUM folder and the
student is placed in the district’s general program.

2.

At least one response other than English on HLS questions #1-3, mark “TBD”
(Code 5)
The student is designated as having a primary language other than English and the
assessment process begins. A copy of the initial HLS shall be provided to the Language
Evaluators in the EL Department. The HLS is placed in the student’s CUM folder. The
assessment process must take place within 30 calendar days of enrollment. Language
Evaluators will update student’s language classification (TBD (5)→ IFEP (2)or EL (3)). They
will also add language test dates and results in Aeries. Student will be placed in the
appropriate educational program based on the results of initial language testing.

3.

A language other than English on question #4 only, mark “EO” ( Code 1)
The student is considered English Only (EO) and placed in the district’s general program. The
language spoken most often by the adults at home does not determine the native language
proficiency of the student.

Once home language determination is made, it does not need to be redetermined unless the results
are disputed by the parent or guardian. If the HLS is completed in error, the parent/guardian may
make a request to change it. However, once the student is assessed with the summative ELPAC and
identified as an English learner, changing the HLS will not change the student’s identification. A
student’s English Learner status will change only when reclassification criteria are met. Parents
cannot “opt out” of the ELPAC because the English language proficiency assessment is both a federal
(NCLB Title I, section 1111[b][7] and Title III, 2002) and state requirement (Ed. Code 313).
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Procedures for INITIAL English Language Proficiency Assessment for
California (ELPAC)
●
EL Assessment Team
●
●

Ensures that initial assessments are completed within 30
calendar days of student enrollment & annual assessments are
administered during designated window
Attends trainings for ELPAC administration & signs affidavit
Provides training, materials, technical assistance, support, and EL
data collection

English Learner Site Lead

●

Monitors assessment results for reclassification

Director of Assessment

●
●
●

Responsible for security & assessment procedures across district
Provides training, materials, technical assistance, support, and EL
data collection
Provides timely updates & test results to all stakeholders

●
●
●

Attends trainings for ELPAC administration & signs affidavit
Organizes & ensures security of test materials
Oversees test administration

Site Testing Coordinator

1.

2.
3.

If Home Language Survey (HLS) indicates a primary language other than English (Questions
1-3), student will be assessed using the Initial English Language Proficiency Assessment of
California (ELPAC).
Authorized and trained staff will administer the Initial ELPAC within 30 calendar days of
the student’s enrollment.
ELPAC Local Scoring Tool (LST) data will be used to determine the following designations:
Initial Fluent English Proficient (IFEP): A student is considered Initially Fluent English

Proficient when he or she has met the ELPAC criterion on the initial ELPAC test. Once
determined, IFEP students require no further ELPAC testing and are placed in the
school’s general program.
a) Students in grades TK-1 are considered to have met the ELPAC criterion for English
Proficiency when:
Overall performance level is a 3 or higher, and
Domain scores for Listening and Speaking are at the Intermediate level or higher.
NOTE: If the ELPAC criterion level is met, the domain scores for Reading and Writing are not
required to be at the Intermediate level for IFEP designation for TK-1 students.
b) Students in grades 2-12 are considered to have met the ELPAC criterion for English
Proficiency when:
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Overall performance level is a 3 or higher, and
Domain scores for Listening, Speaking, Reading, & Writing are at the Intermediate level or higher.
English Learner (EL): Students who score a 1 or a 2(overall) on the initial ELPAC are designated
English learners (EL) and placed in the EL program. They must receive EL services and be
re-assessed annually using the ELPAC until they meet reclassification requirements.
The English Learner Student Identification/Placement Flowchart provides an overview of the
process:
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Documentation and Parent Notification Letters
EL Assessment Team

● Responsible for parent notification & communication at site
● Updates Language Assessment Section and Language Fluency Field  in
Aeries. (This includes test scores, language fluency, and program
start date if applicable.)
● Prepares annual parent notification letters for distribution
within 30 days of district receiving official results and/or the
first day of school.
● Mails initial parent notification letters to the families

EL Services Department

● Provides assistance & support to sites
● Mails annual parent notification letters to families
● Reviews & updates all documentation templates annually

Site

● Places ELPAC scores and documentation in the student’s yellow EL
folder

PROCEDURES FOR DOCUMENTATION AND PARENT NOTIFICATION LETTERS
Documentation for EL students:
1. Create or update yellow EL folder for new and incoming student’s CUM
2. File the following documents in student’s yellow EL folder
a) Copy of initial Home Language Survey (HLS) and previous district records
i.
Make sure digital Aeries information matches the EL Folder contents
b) English Language Assessment Report Label
i.
Add new ELPAC scores annually
c) Copy of annual ELPAC student proficiency level report
d) Copy of the appropriate Annual Parent Notification letters
e) Reclassification (RFEP) paperwork
Parent Notification Letters:
Parents/guardians shall receive written notification within 30
days of district receipt of official results and/or the first day of school.
1. Prepare parent notification letters and envelopes
a) Insert copy of student proficiency level report
b) Insert corresponding Parent Notification letter
i.
Initial Fluent English Proficient (IFEP)
ii.
Structured English Immersion (SEI)
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Student Reclassification
Principal

English Learner Site Leads

● Responsible for reclassification process at school site
● Coordinates celebration or recognition of reclassified students in
grades K-12
●
●
●
●

Identifies possible reclassification (RFEP) candidates using Ellevation
Consults with parents/guardians for input & approval
Oversees the completion of reclassification paperwork
Oversees RFEP Progress Monitoring for four years.

Teacher

● Helps identify & monitor RFEP students
● Complete RFEP paperwork & RFEP follow-up forms using Ellevation

Director of English Learners

● Coordinates reclassification procedures at the district level

EL Services Department

● Provides training and support to sites
● Updates all EL records (paper & electronic)

The purpose of the reclassification (RFEP) process is to document when an English learner has
sufficient English proficiency to be reclassified as a fluent English speaker. There are four goals that
must be met for a student to reclassify from being an English Learner (EL) to a Fluent English
Proficient Student (RFEP). In order for a student to reclassify, the student must be proficient on the
ELPAC, proficient on the MAP or Lexile Assessment, meeting standards (average of 3 or higher) for
elementary school students, 2.0 or higher in grades 6-12, and have a parent consultation. Once
official ELPAC results are received, the reclassification process can begin for qualifying K–12th grade
students. Teachers, school support staff, school administrators, and parents participate in the
reclassification process.
1. The EL Site Lead or site administrator may begin reclassification process and paperwork.
2. District-approved assessments will be used to evaluate language and academic achievement. All
assessment scores must be from the most current administration and must meet district
requirements.
3. Parent/Guardian(s) must be notified of student’s eligibility for reclassification. A consultation is
scheduled to review reclassification criteria and student progress. Translation services will be
provided as necessary. If the parent is unable to attend a face to face conference, a person
speaking the parents’ primary language shall consult with the parent by telephone. Parent(s)
must sign and date completed reclassification paperwork.
4. The recommendation for reclassification paperwork is submitted to the EL Department for final
approval.
5. Once approved, the EL Department secretary changes the Language Proficiency code in Aeries
from EL to RFEP and also enters the date of the reclassification.
6. The approved reclassification packet is sent back to the site to be filed in the student’s yellow
EL folder inside their CUM.
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7. After reclassification, students will be monitored every 6 months for four years using the HUSD
Reclassification Follow-up Forms within Ellevation.
8. For an overview of HUSD reclassification criteria, please see appendix.

Reclassification of Students with Disabilities
Under current state law, students who are English learners must participate in the annual
administration of the ELPAC until they are reclassified as Fluent English Proficient (RFEP). This
means ALL students, including those with disabilities, unless an alternate assessment is indicated on
the IEP. The reclassification process in public schools is based on guidelines approved by the State
Board of Education and is based on California EC Section 313(d). Hemet Unified also utilizes the HUSD
Guidelines for English Learners with Disabilities. Student Support Services and the EL Services
Department will use the HUSD Guidelines, as well as the ELPAC Information Guide, to provide
additional professional development for EL Site Leads and Individualized Education Program (IEP)
team members to better support dual-identified English learners (ELs with disabilities).
Hemet Unified is equipped to provide dual-identified ELs with linguistically-appropriate programs
and support services to meet their unique needs. English learners with disabilities, including those
with severe cognitive disabilities, will be provided the same opportunities to be reclassified as
students without disabilities. Hemet Unified utilizes multiple measures and multiple criteria in
determining whether a student has acquired sufficient English skills to perform successfully in
academic subjects and meet IEP goals without ELD support.
Considering all guidelines, criteria, resources, and the individual needs of each dual-identified English
learner, the IEP team will determine the following:
● Appropriate measures of English language proficiency (ELP)
● Appropriate measures of performance in basic skills
● Minimum levels of proficiency that would be equivalent to an English proficient peer
with similar disabilities in accordance with district reclassification policies
In accordance with federal and state law, the IEP team may address the individual needs of each
English learner with a disability using multiple criteria in concert with district reclassification criteria:
● Criterion 1: Assessment of English Language
● Proficiency using an objective assessment instrument
● Including, but not limited to the ELPAC
● An alternate assessment (SANDI) may be used to measure the student’s English
Language Proficiency on any or all four domains in which the student cannot be
assessed using the ELPAC
● Criterion 2: Teacher evaluation
● Use the student’s classroom performance information based on his or her progress
towards meeting IEP goals.
●

Criterion 3: Student’s score on an assessment of basic skills
● The IEP team should specify in the student’s IEP an assessment of basic skills to meet
the guidelines for reclassification (e.g., the California Alternate Assessment)
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●

●

Other assessments may be considered that are valid and reliable and designed to
compare basic skills of dual-identified ELs to native speakers of English with similar
disabilities
Criterion 4: Parental opinion and consultation
● The parent or guardian is a participant on the IEP team

Using this information the IEP team, including the parent and EL Site Lead, will decide whether or not
to recommend a student with disabilities for reclassification. Other criteria may be used to
supplement the four required criteria listed above to ensure the most appropriate decision is made
for each student. If recommended, the IEP team will complete the SELPA English Learner with Special
Needs Reclassification Worksheet and submit it to the EL Department for approval (See Appendix.)
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Section 2:
Instructional
Program Options &
Materials
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Integrated and Designated ELD Instruction
According to the ELA/ELD Framework, “ELs at all English proficiency levels and at all ages
require both integrated ELD and specialized attention to their particular language learning
needs, or designated ELD. Such a multilayered application of the CA ELD Standards requires deep
collaboration between educators, support for teachers, and, most importantly, a sustained focus on
the strengths and needs of individual ELs and a persistent belief that all ELs can achieve the highest
levels of academic and linguistic excellence.” (Ch. 2, p. 97)

Integrated ELD
The ELA/ELD Framework “uses the term integrated ELD to refer to ELD throughout the day and
across the disciplines. All teachers with ELs in their classrooms should use the CA ELD Standards in
addition to their focal CA CCSS for ELA/Literacy and other content standards to support their ELs’
linguistic and academic progress. The goal section of each set of grade-level and grade-span CA ELD
Standards specifies that in California schools, ELs should engage in activities in which they listen to,
read, analyze, interpret, discuss, and create a variety of literary and informational text types. Through
these experiences, they develop an understanding of how language is a complex and dynamic
resource for making meaning, and they develop language awareness, including an appreciation for
their primary language as a valuable resource in its own right and for learning English.” (Ch. 2, p. 81)

Designated ELD
“Designated ELD is protected time during the regular school day when teachers use the CA ELD
Standards as the focal standards in ways that build into and from content instruction in order to
develop critical English language skills, knowledge, and abilities needed for content learning in
English… an opportunity during the regular school day to support ELs to develop the discourse
practices, grammatical structures, and vocabulary necessary for successful participation in academic
tasks across the content areas.” (CA ELA/ELD Framework, Ch. 2, p. 91)
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Overview of Program Options for English Learners
Instructional placement for English learners is determined by overall proficiency results from the
ELPAC. The English Language Development (ELD) standards provide a description of student
expectations for each grade and proficiency level.

Grade

TK-12

ELPAC Overall Score
1
2
3
4

English Language Proficiency
Minimally Developed
Somewhat Developed
Moderately Developed
Well Developed

Language acquisition programs are educational programs that are designed to ensure English
acquisition as rapidly and as effectively as possible and that provide instructions to students on the
state-adopted academic content standards, including the English language development standards. The
language acquisition programs provided to students shall be informed by research and shall lead to
grade level proficiency and academic achievement in both English and another language. (EdCode 306)

Structured English Immersion (SEI)
The Hemet Unified School District shall offer English learners a structured English immersion
program to ensure that English learners have access to the core academic content standards,
including the English language development standards, and become proficient in English. In the
structured English immersion program, nearly all of the classroom instruction shall be provided in
English, but with the curriculum and presentation designed for students who are learning English.
(Education Code 305-306)
For the purpose of determining the amount of instruction to be conducted in English in the structured
English immersion program, “nearly all” means that all classroom instruction shall be conducted in
English except for clarification, explanation, and support as needed.
Students will continue to develop English proficiency through both Integrated and Designated ELD
until they reach all reclassification criteria.

Two-Way Dual Language Immersion Program
Beginning in 2017-2018, Hemet Elementary School opened a Two-Way Dual Language Immersion
Program for families. Students may enter this program in kindergarten and continue through 5th
grade. The primary goal of the Two-way Dual Language Immersion Program is acquisition of full
language proficiency and academics achievement in two languages: English and the target language of
Spanish. Another goal is to foster positive cross cultural competencies for EL’s and English-proficient
students. Instruction is delivered in both Spanish and English using the 90/10 Dual Language model in
Kindergarten and 80/20 Dual Language model in first grade.. Dual language programs promote high
levels of academic achievement in all curricular areas and help students achieve full proficiency in
both languages, English and Spanish. Students are expected to meet grade level content standards in
both languages. (Additional DLI information is included in the Appendix)
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Two-Way Dual Language Immersion Program, Grades K-12
Program Goals:
Bilingualism and biliteracy, grade-level academic achievement, and positive cross-cultural competencies for
ELs and English-proficient students. Instruction is delivered in both English and the target language of
Spanish. Students can enter this program in K and continue through Grade 12.
Program Models:
HUSD offers a Two-Way Dual Language Immersion model:
●
●
●
●
●
●

Kindergarten = 90/10 --------90% (K) instruction in the target language, 10% (K) instruction in English
1st Grade = 80/20 -------------80% instruction in the target language, 20% instruction in English
2nd Grade = 80/20 -------------80% instruction in the target language, 20% instruction in English
3rd Grade = 70/30 --------------70% instruction in the target language, 30% instruction in English
4th  Grade = 60/40 --------------60% instruction in the target language, 40% instruction in English
5th Grades = 50/50 -------------50% instruction in the target language, 50% instruction in English

Note: The Dual Language program requires a Dual Language Program Commitment form for all students.

Students Served
●

●

●

ELs K-5 who speak the
target language
EOs, IFEPs, RFEPs from
diverse backgrounds
may enter the program
at any time in
Kindergarten and
continue in the
program

●

Standards-based
instruction provided to
all students in both
languages

●

One teacher and twoteacher models

●

Purposeful and strategic
separation of languages
in the instructional day

●

At least 50% of the day
in target language

●

Target student
composition is 50% EL
and 50% EO/FEP; no
more than 2/3 of either
language classification
is most desirable

●

Literacy Instruction:
90/10 - Children learn
to read and write in
target language first

●

Daily second language
development for all
students: ELs in ELD,
EOs/FEPs in target
language

●

Differentiated
instruction in all content
areas using sheltered
instructional strategies
for second language
learners of each
language, utilizing stateadopted, districtapproved core and
supplemental materials
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Multiple Subject
Teaching Credential
✓

✓

Students entering the
program after
Kindergarten must
demonstrate literacy in
the target language
comparable to students
in the program

●

Staffing &
Credentialing

Program Components

For teachers
instructing in
target language:
BCLAD or
equivalent
For teachers
instructing in
English only:
CLAD or
equivalent

●

In a two teacher model,
minimum CLAD
required for the
teacher providing
instruction in English,
preferably BCLAD in
grades K-2

●

Teachers must
demonstrate nativelike fluency in English
and the target
language

Parent Information
●

All students: Parent
Commitment form
is required upon
enrollment

●

Site will provide
additional information
and articulate
program design upon
student entry to
program

THIS PAGE INTENTIONALLY LEFT
BLANK
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HEMET UNIFIED SCHOOL DISTRICT
K-12 CORE TEXTBOOKS
2018 - 2019

Instructional Materials
In accordance with Education Code Section 60422(a) and 60119, the Governing Board certified on
09/01/2015 that each pupil in the district, in kindergarten through grade twelve, has been provided
with standards-aligned textbooks or basic instructional materials.

Quality and Currency of Textbooks
A District committee considers textbooks for recommendation on a cycle established by the State Board
of Education and from a State adopted list. The committee meets to discuss current issues relevant to
the subject matter, including student success, previously used textbooks, and instructional methods. The
committee reviews examination copies of proposed textbooks, as well as presentations from
representatives describing the benefits and highlights of the materials. The review is followed by a pilot
of materials that results in consensus by the committee of a recommended textbook. The textbook is
forwarded to a K-12 Curriculum Council, which consists of teachers, parents, and community
stakeholders, for review and approval.
If the textbook is approved by the K12 Curriculum Council, the textbook is forwarded to the
Superintendent and the Governing Board for their review and approval. The books and instructional
materials are displayed for 10 days for public review. Each pupil in the district, kindergarten through
grade twelve, is provided with standards-aligned textbooks or basic instructional materials that are
consistent with the content and cycles of the curriculum framework adopted by the State Board.
The chart on pages 32-34 outlines the adopted textbooks we use in our District.
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Section 3:
Staffing
&
Professional
Development
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Staffing Procedures
●
●
●

Hires & places highly qualified staff appropriately
Collaborates to determine staffing & training needs at site
(Leadership Team, ELAC, teachers, support staff, etc.)
Monitors & evaluates program and staff

Director of Human Resources

●

Oversees district recruitment, hiring, & placement of staff

Department of Professional
Development

●

Coordinates & implements district staff development and
teacher training

●
●

Updates EL Master Plan & monitors implementation
Provides support & guidance to site leadership

Principal

Director of English Learners

Teacher Authorization and Credentials
Hemet Unified School District only hires highly qualified teachers who hold appropriate credentials
or certificates issued by the California Commission on Teacher Credentialing (CTC). The California
Education Code (EC) requires individuals to hold the appropriate authorization prior to providing
instructional services, including specified EL services. The pertinent statutes include: EC Section
44001, EC Section 44830(a), EC Section 44831, and particularly EC S ection 44253.1, which reads:
“. . . For these pupils to have access to quality education, their special needs must be met by
teachers who have essential skills and knowledge related to English language development,
specially designed content instruction delivered in English, and content instruction delivered in the
pupils’ primary languages . . .”
The California Commission on Teacher Credentialing (CCTC) is responsible for establishing the
teacher authorization process by which teachers are certified as having specified knowledge, skills,
and abilities for providing instruction to ELs. All staff members working with English learners will
continue to receive professional development.

Recruitment
HUSD shall participate in recruitment fairs sponsored by universities, colleges, and organizations.
The Assistant Superintendent of Human Resources and site administrators shall participate in the
recruitment process. Every effort will be made to hire and retain authorized teachers.
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Professional Development
Hemet Unified School District will provide professional development to improve instruction for
English learners and all students. Trainings will be ongoing at the district and site levels. Information
regarding conferences and out-of-district trainings will also be available.

HUSD Professional Development Topics & Conferences:
●

2012 English Language Development (ELD) standards

●

2014 ELA/ELD Framework

●

Training & support for administration and site leadership
o

Summer Leadership Colloquium

o
o
o
o
o
o
o
o
o
o
o
o

National Institute on School Leadership (NISL)
Annual updates for HUSD EL Master Plan
EL program options & reclassification criteria
Current EL assessments, research & policy
English Language Advisory Committee (ELAC & DELAC) training & support
Annual Accountability Leadership Institute (ALI) for English Learners Conference
California Association on Bilingual Education (CABE) Conference
Other topics requested by sites & English Learner Site Leads (ELSLs)
EL Roadmap Launch
English Learner Symposium
English Learner Focus Group Monthly Professional Development
Connecting Globally, World Languages at Our Schools- Dual Immersion Riverside
County Consortium

●

Designated ELD instruction
o Benchmark Advance Designated ELD
o English 3D
o Newcomer Toolkit
o ELD Standards/Framework

●

Integrated ELD & HUSD training for core subjects
o Kate Kinsella: Speaking Frames, Vocabulary, English 3D, etc.
o Riverside County of Education Long Term English Learner Task Force
o California Mathematics Council- South
o CUE Conference
o Navigating Difference Cultural Competency Training

●

Early Literacy
o
o
o

●

Guided reading
Benchmark Assessment System (BAS)
Leveled Literacy Intervention (LLI)

Department of Student Services
o

Supporting dual identified English learners (ELs with disabilities)
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●

Assessment
o
o
o
o

●

California Assessment of Student Performance & Progress (CAASPP) Assessments
English Language Proficiency Assessments for California (ELPAC)
MAP Reading Test
Curriculum embedded assessments (Benchmark Advance, English 3D)

New teachers
o New Teacher Academy
o New Teacher Orientation
o Center for Teacher Innovation (CTI)
o Teachers on Special Assignment Support
o Site Based Instructional Coach Support

●

Professional Learning Communities (PLCs)
o Grade level or department PLCs
o Teaching for Effective Learning (TEL)
o Academy for Coaching Excellence (ACE)
o Collaborative learning & planning days

●

Parents & Community
o
o
o
o
o
o
o
o

English Learner Advisory Committee (ELAC)
District English Learner Advisory Committee (DELAC)
Parent Institute for Quality Education (PIQE)
Family Literacy Nights & programs (e.g., preschool)
School Site Council (SSC)
PTA/PTO/Booster Clubs
District/school parent meetings & conferences
Various Programs hosted at the HUSD Parent Resource Center
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HUSD English Learner Professional Development Plan 2018-2019
PD Topic

Audience(s)

Timeline

Impact

Follow-Up

Resources
Needed

Person(s)/
Department
Responsible

ELD StandardsKnowledge of and
application to core
instruction

K-12
teachers

One training at
the beginning of
the 18-19 school
year during the
back to school
days before
school starts,
and continuous
follow up
throughout the
year during staff
meetings

Teachers will
understand the ELD
standards and
internalize the
needed supports for
students at each
proficiency level.
Administrators will
be given an
observation tool to
observe collaboration
time and classrooms
in order to assess the
integration of the
ELD standards into
daily lessons

At staff meetings
and during
collaboration

ELA/ELD
standards
book

One training at the
beginning of the
19-20 school year
during the back to
school days before
school starts, and
continuous follow
up throughout the
year during staff
meetings

Core
materials

District Based
Instructional
Coaches
EL Site Leads
Admin

One training at
the beginning of
the 19-20 school
year during the
back to school
days before
school starts,
and continuous
follow up
throughout the
year during staff
meetings

Teachers will learn
evidence based
strategies and
routines to be
determined during
the 18/19 school
year, in order to
respond to the
various language
needs that their
students possess.
Administrators will
be given an
observation tool to
observe collaboration
time and classrooms
in order to assess the
use of the EL
strategies and
routines in daily
lessons. In addition,
impact will be
measured by
analyzing the number
of students
progressing one or
more proficiency
levels after the first
year of
implementation.
English 3D consultant
provides training
based upon teacher
feedback and
observations of
walkthroughs

This training will
also serve as follow
up to the ELD
Standards training
the previous year
with application to
all content areas.
At staff meetings
and during
collaboration

ELA/ELD
standards
book

The back to school
training will be
developed by
Instructional Coaches
for use by school site
administrators,
including 10-15 minute
follow up trainings to
be presented during
staff meetings
throughout the year.
ELD strategies and
routines

K-12
teachers

The training will be
developed by EL
Coaches for use by
school site
administrators,
including 10-15 minute
follow up trainings to
be presented during
staff meetings
throughout the year.

Designated ELD
training- E3D

English 3D
Teachers

October 2018
through March
2019
New teachers to
English 3D meet
once in the fall
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observation
tool

EL Coaches
EL Site Leads
Admin

Core
materials
Observation
Tool
ELD
strategies
and routines
(to be
determined
during the
18/19 school
year)

English
Development
instructional
coaches provide
demo lessons,
co-teach

English 3D
materials

English 3D
teachers and
English
Development
instructional
coaches

and spring
semesters

Designated ELD
training- Benchmark

K-3
Designated
ELD
Teachers

Four days of
training
from September
2018- May 2019

conducted in the
spring
English Language
Development
instructional coaches
train on various
topics
1 designated ELD
teacher from K
through 3rd grade at
every elementary
school will receive
targeted professional
development on the
ELD Standards,
ELA/ELD Framework,
and the brand new,
designated ELD
curriculumBenchmark Advance.
We will measure
impact of the
program through
analyzing long term
data on the # of
LTEL’s and At Risk of
Becoming an LTEL
annually. The goal
will be to reduce the
number of LTEL’s by
10% each year.

opportunities and
planning for new
and experienced
English 3D teachers

Walkthroughs
grade-level teacher
collaboration
Continue to provide
follow up training to
the designated ELD
teachers every year
to continually
deepen their
understanding of
language
development

English 3D
consultant

Benchmark
materials
ELA/ELD
standards
book
Observation
tool

Benchmark
trainers
K-3 ELA
teachers
English
Language
Development
instructional
coaches
Elementary
instructional
coaches

Recommended Online Resources:
●

California eStandards website & app
o http://estandards.scoecurriculum.net/

●

Stanford’s Understanding Language: Language, Literacy, and Learning in the Content Areas
o ell.stanford.edu

●

Academic Language Development (ALD) Network
o aldnetwork.org

●

Colorin Colorado: A Bilingual Site for Families and Educators of English language learners
o www.colorincolorado.org

●

Riverside County Office of Education
https://www.rcoe.us/educational-services/instructional-services/english-learner-language-pro
grams/

●

California Department of Education
https://www.cde.ca.gov/sp/el/
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Section 4:
Funding
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Basic and Supplementary Resources
Principal and EL Site Contact

●

Responsible for reviewing & ordering materials

Assistant Superintendent of Educational
Services

●

Oversees text & curriculum adoptions, ordering
of materials & reviews requisitions

Director of State and Federal
Accountability

●
●
●

Informs principals of allocation of funds
Reviews requisitions
Assists with curriculum orders

Educational Services Department

●

Provides assistance & support

District general funds provide appropriate core curriculum for each EL student. Resources include
staff, curriculum materials, instructional supplies, and other district services available to students.
District resources provide adequate services in ELD, primary language support, SDAIE, and
instruction that promote each student’s self image and cross cultural understanding. Instructional
supplies and appropriate curriculum materials are provided for each EL student, including primary
language materials used to implement the district’s alternative program, e.g., textbooks, reading
materials, and so forth.
Throughout the year, school site personnel purchase materials, both basic core and supplemental, as
needed. Site requisitions are reviewed by district level staff to ensure monies are used
appropriately. Staff at schools review school inventories and make purchasing recommendations
based on site populations and need. Schools receive regulations, guidelines, and
suggestions/recommendations for materials and expenditures from the Curriculum & Instruction
and EL Services department.
Federal law requires that all employees funded with federal grant funds provide verification of their
time worked in the federal program. Documentation is required to ensure that the district is
properly charging salaries and wages that are reasonable, necessary and allowable in accordance
with applicable federal program requirements. The resource codes involved with federal programs
reviewed by CDE and that require time accounting forms are 3000-5999, Title I Part A & D; Title II
Part A, Title III LEP, 21st Century Grant.

Title III Funding
Title III resources shall be used to provide English learners with supplemental services and
materials. This includes, but is not limited to, the following:
(a) hiring supplemental teachers;
(b) purchasing supplemental teaching materials and assessment instruments;
(c) providing additional staff training to develop instructional skills to better support ELs;
(d) expanding English learner parent involvement and participation opportunities;
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(e) providing other reasonable expenses, which may include translation services and
training of parent advisory groups.
Note: If the district and school site receive other state and federal funds, such funds supplement and
do not supplant t he district’s core curriculum services or other categorical funds for EL students.

Private School Consultation and Participation
Local educational agencies (LEAs) that receive a Title III Limited English Proficient (LEP) student
program subgrant are required to serve EL students enrolled in private schools whenever the
administration of a particular private school requests to participate in the program.
•

Private schools should identify those pupils being considered for participation in the Title
III program and administer a Home Language Survey using the same version as used by the
local educational agency (LEA). In addition, an approved language assessment selected by
the LEA as a result of consultation with the private school officials should be administered.
The LEA is responsible for the oversight and costs of initial identification.

•

After consultation between the LEA and the private school, an approved language
assessment should be selected and administered. The LEA is responsible for the oversight
and costs of initial identification.

•

LEAs may not allocate Title III funds directly to private schools but instead must provide
services and products to EL students enrolled in the private schools.

•

The LEA must develop a Memorandum of Understanding (MOU) with each private school
that requests to participate in Title III. The MOU, should at a minimum, include a
description of the services and/or products to be provided, the estimated costs, and the
dates of provision.

The costs of the products and/or services provided to private schools should be proportionate to the
number of EL students enrolled in the private school and should be equitable when compared to the
Title III services provided to public school students.
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Parent and Community Involvement
●
●
Principal or Designee

Director of English Learners
and State & Federal
Accountability
Department of English
Learners

Parents/Guardians

●

Facilitates site English Learner Advisory Committee (ELAC)
Attends District English Learner Advisory Committee (DELAC)
meetings
Communicates with parents & families on a regular basis
(providing translated information and documentation as
needed)
Provides opportunities for parent education & involvement

●
●

Oversees parent committee procedures for ELAC & DELAC
Provides parent education support to site leadership

●

Provides assistance & support regarding parent notification,
translation, implementation of ELAC/DELAC, & parent education

●

Participate in parent education opportunities, school activities, &
parent committees
Complete Home Language Survey (HLS)
Review student assessment results and progress reports
Attend meetings & sign paperwork

●

●
●
●

Parents are an integral part of the educational partnership that includes students, staff, and
community members. Parents of English learners must be well informed of all site and district
activities, procedures, and policies that directly impact their children. It is a joint responsibility of
both the school and district to educate and help parents clearly understand the educational
program options and opportunities for their children. Parents are encouraged to participate in
parent committees that advise the school, district, and board on funding and services for English
learners.
There are numerous parent & community activities available throughout the year in Hemet Unified:
● Parent Committees
o English Learner Advisory Committee (ELAC)
o District English Learner Advisory Committee (DELAC)
o School Site Council (SSC)
o District Advisory Committee
o PTSA
o LCAP Advisory Committee
●

Parent Education
o HUSD Parent Resource Center
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●

School, District, & Community Events
o Back-to-School, Carnivals, Open House & Family Nights
o Awards, Celebrations & Holiday Events
o Sports, Games & Competitions
o City of Hemet Festivals & Community Activities

●

Community, School, and/or Classroom Volunteer

English Learner Advisory Committees
The English Learner Advisory Committee (ELAC) consists of an integrated school staff, parent, and
community group to help ensure that the site and district’s EL program is well planned, effectively
implemented, and ultimately successful in achieving its goals for English learners.

ENGLISH LEARNER ADVISORY COMMITTEE (ELAC)
School sites with 21 or more EL students shall have an elected ELAC that meets at least four times
a year. The committee will be comprised of parents and staff, with parents of EL students making the
majority of members. Parents of EL students will be represented by the same percentage as the EL
student enrollment at the site (or more). Committee members serve for two years. Election
procedures, meeting requirements, and sample agendas for implementing the ELAC can be found in
the ELAC Training Materials p
 rovided to the schools by the EL Services Department. ELAC agendas,
sign in sheets, and minutes will be submitted to the Director of Special Projects after every meeting
for review and filing.
The principal is responsible for following ELAC protocol and providing training in required areas. To
ensure proper training for parents and committee members, principals will use the SSC Resources and
ELAC Training Guide that is provided and updated by the EL Services Department. Training is also
provided in areas that the site committee requests. In addition, each school’s English Learner
Advisory Committee (ELAC) elects a district DELAC representative and an alternate.
Roles & Responsibilities of ELAC:
(a) Assist in the development of the school’s plan for services to English learners
(b) Have input into the school’s needs assessment
(c) Assist in the school’s efforts to make parents aware of the importance of regular school
attendance
(d) Review data regarding the diversity and language needs of students at their site

DISTRICT ENGLISH LEARNER ADVISORY COMMITTEE (DELAC)
When there are 51 or more EL students in a district, a District English Learners Advisory
Committee (DELAC) shall be formed. The DELAC will be comprised of representatives from the school
level English Learner Advisory Committees and interested school and district staff. The majority of
the members will be parents of EL students who are not district employees. Committee members
serve for two years. Committee members will be trained in regards to their roles and responsibilities
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and will be kept apprised of issues, policies, and information that relate to EL programs. District staff
and DELAC members will plan the yearly meeting schedule in order to meet district and parent needs.
Meeting notification will be mailed to all members at least one week prior to the meeting. Agendas
and minutes will be translated, and a Spanish interpreter will be available at each meeting. In
addition, DELAC members representing individual schools will act as a liaison between the DELAC
and ELAC. The DELAC representative will present information received at the DELAC to the ELAC.
Roles & Responsibilities of DELAC:
(a) Have input in the development of the Master Plan for services for EL students
(b) Have input into a districtwide needs assessment on a school-by-school basis
(c) Have input into the district’s EL education goals and objectives
(d) Be informed on federal, state, and district English learner reports
(e) Review and comment on the written notification of initial enrollment
(f) Review and comment on any related waiver request
District trainings of site administration, parent liaisons, and DELAC representatives are provided
annually prior to the start of the school year. Training materials are given to all participants to provide
guidance on the development of site ELAC parent groups and mandatory topics.
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Program Evaluation

Principal

●
●

Oversees program evaluation procedures at school sites
Collects data & submits required paperwork to the department of
English Learners & State/Federal Accountability

EL Site Lead

●
●

Assists with the program evaluation process at school site
Oversees collection of data

●
●

Coordinates EL program evaluation procedures at district level
Coordinates the development of the Title III plan

●

Provides assistance & support regarding assessment and
evaluation data
Monitors English Language Acquisition reporting and data

Director of English Learners
& State/Federal
Accountability

Department of English
Learners

●

The goal of program evaluation is to provide information about the effectiveness of Hemet Unified’s
EL services. The information provides guidance to district and school sites for implementation,
monitoring, and improvement of programs for English learners. Evaluation of English language
program effectiveness can be found in the appendix.
An EL student folder will be updated and housed in the cumulative record of each English learner.
The purpose of the student record is to document and monitor English language development,
assessment, and reclassification. The folder contains copies of the Home Language Survey, ELPAC
scores and assessment results, parent notification letters, and reclassification paperwork.
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Governance and Responsibilities
Quality Program Implementation
Successful program implementation depends on the presence of three critical elements: the
commitment of the entire school community, the availability of qualified staff, and the timely
allocation of sufficient resources. The district administration and school sites have essential and
unique roles in program implementation.

District Administration
District administration will be responsible for providing sufficient resources to sites in order to
successfully implement EL programs and services. These resources include qualified and well trained
staff, instructional materials, supplies, equipment, staff development resources, and adequate
facilities. Other district responsibilities include guidance in curriculum development, program
compliance, improvement, evaluation and data analysis, master plan updates, and updates to Title III,
LEA Plan Goal 2, and Local Control Accountability Plan (LCAP) to ensure quality program
implementation.

School Site
The responsibility of school sites is to determine how to best deliver services to students. The
distribution of the EL student population and the diversity of the school community are important
factors to be taken into account when planning EL programs. The Master Plan for English Learners i s a
guide for program implementation, planning, and development of Single Plan for Student
Achievement (SPSA). School sites are encouraged to work with district administration and review
data from assessments and parent surveys to design programs that best meet student needs. Program
quality is measured and monitored by effective use of resources, planning, program adjustments, and
ongoing staff development.

Community
Parent advisory groups and the school community play an important role in the governance of all
educational programs. School Site Councils and English Learner Advisory Committees (ELAC) have
the responsibility to assist in the on going program planning and evaluation through committee and
school activities. Parents will have discussion and input on LCAP, Title III, EL Master Plan, and SPSA
updates.

CALPADS English Language Acquisition Data and Reports
The District Technology Department with support from the Curriculum & Instruction Ed Services
Department maintains a district and state database (CALPADS) that contains specific data on the
English Language Acquisition status of students in the district. Each year the CALPADS submission
window opens during which time local educational agencies (LEAs) may view certification reports of
their English Language Acquisition Status students (including English learners and fluent English
proficient students) along with Title III Eligible Immigrants data for all applicable students in
CALPADS.
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Academic Achievement
Academic achievement is monitored at the federal, state, and district levels with the systems,
assessments, and resources listed below.

FEDERAL/STATE
California School Dashboard
https://www.caschooldashboard.org

DISTRICT
Measures of Academic Progress (MAP)
● Benchmark interim assessments to measure student progress in literacy and math
ELA/ELD Curriculum embedded assessments in K-12
● Summative assessment that evaluates academic proficiency in ELA
Reading Inventory Assessment
● Diagnostic tool to assess student’s literacy needs
Assessments & Grades
● Grades determined by formal and informal assessments (curriculum & teacher-created)
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Monitoring of English Language Development
English language development is monitored at the state and district levels with the assessments and
resources listed below.

STATE
ELPAC
●

Used as a district and site measure to determine student progress towards English language
proficiency

DISTRICT
MAP Reading

●

Benchmark interim assessments to measure student progress in literacy

ELA/ELD Curriculum embedded assessments in K-12
● Summative assessment that evaluates academic proficiency in ELA
Ellevation
● Web-based software platform used monitor RFEP and LTEL students biannually.
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Data Collection
All English learner student information is recorded in state and district databases that are accessible
to district personnel, site leadership, and teachers. District technology and data specialists will
provide technical support, training, and monitoring.

California Longitudinal Pupil Achievement Data System (CALPADS)
●

State level longitudinal data system used to maintain individual level data including student
demographics, course data, discipline, assessments, staff assignments, and other data for state
and federal reporting

●

Aeries provides a flexible interface with CALPADS for consistent reporting and student
information updates
California State Reporting Information (State/Province – CA)
▪ Student Information
▪ English Learners and Immigrant Information
▪ Pre-ID Exam Information

Powerschool
●

District level system provides full range of features needed by administrators at the district
and school level in addition to portals for teachers to support data collection at the site level

Aeries
●

District level student information system provides all district and school site staff with
student demographics, attendance, scheduling, discipline, gradebook, report cards,
assessment history, state reporting mandates, parent portal, student portal, and more

Ellevation
●
●

Web-based software platform with a focus on student and classroom level information that
pulls information from AERIES
Directly supports the monitoring of EL and RFEP students
o Tracking of student plans and meetings
o Collection and storage of teacher evaluation data & observations
o Flags students ready for reclassification according to district RFEP criteria

Illuminate
● Illuminate Education is a student information system (SIS) that provides the district and school
site staff with single, web-based point of access to student information; data and assessment
management.
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English Learner Program Effectiveness Plan

In keeping with the LEA Plan, Hemet Unified School District has selected benchmarks and
yearly goals for English learners in the subject areas of ELD, English language arts and
mathematics. These achievement objectives reflect the amount of time an EL student has been
enrolled in the program of language instruction (SEI and DLI) in the district, and use consistent
methods and measurements to reflect this achievement:
●
●
●
●

English Language Proficiency Assessment for California (ELPAC)
Caliifornia Assessment of Student Performance and Progress (CAASP) - Smarter Balanced
Assessment Consortium (SBAC) – ELA and Math
Measures of Academic Progress (MAP) Reading
Curriculum Embedded Assesments (Benchmark Advance and English 3D)

Hemet Unified School District has set the following annual goals for EL students in the area of
ELD, English language arts and mathematics. ELD growth is measured by the ELPAC, English
language arts and mathematics are measured by the MAP and SBAC.

ELPAC Level

1=
Minimally
Developmed

Timeline toward
reclassification,
based on ELPAC
level at time of
initial
enrollment year
CAASP - SBAC

1st year

Not met

3 = Moderately

4 = WellDeveloped

2nd year

3rd – 4th year

5th year

6th year

1st year

2nd – 3rd year

4th year

5th year

1st year

2nd year

3th year

1st year

2nd year

Met or
Exceeded
Standards

Met/Exceeded
Standards

2=
Somewhat
Developed

Developed

Not met or
Nearly
Met

Nearly Met

RFEP

*MAP testing and Curriculum Embedded Assessments are grade specific. See appendix for MAP criteria.

Additional information about ELPAC results can be located at: • California Department of Education
website: https://www.cde.ca.gov/ta/tg/ep/ • ELPAC website: https://www.elpac.org/ • Summative
ELPAC Fact Sheet: https://www.cde.ca.gov/ta/tg/ca/documents/sumelpacfactsheet.pdf
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Hemet Unified School District employs two main curriculum programs to support Englsih Learners
during their designated ELD instructional time. These programs are:
●
●

Benchmark Advance (Benchmark Education)
English 3D (Houghton Mifflin Harcourt Publisher)

As a supplement to these programs, Imagine Learning software is used to supplement reading
instruction for all elementary students and has proven to increase MAP reading scores for English
Learners.
During the 17/18 school year, Language Power (Teacher Created Materials, Inc.) was used as a
resource for after school tutoring for English Learner students at eight high-need elementary
schools.
Curricular Program
Benchmark Advance

Description
Benchmark Advance is an
Integrated and Designated ELD
curriculum that supports our
EL
students in meeting
ELA/ELD content standards.

Effectiveness
This is Hemet Unified’s first year
using
this
newly
adopted
curriculum. Data will be gathered
for our English Learners at
semester and end of year to
evaluate student progress.
Data will be collected on student
literacy progress at the end of the
semester and the end of year.
Program effectiveness will be
evaluated in Spring of 18/19.
District data has shown that
students in English 3D reclassify at
a higher rate than those receiving
ELD support in other classes.

Read 180 Universal/System This Designated ELD support is
44
designed for students who
need intensive literacy support.
(See Progression of ELD
Program matrix on page ____)
English 3D
English 3D is specifically
designed for Long Term English
Learners (LTELS) and focuses
on instructional routines and
academic
vocabulary
to
improve student achievement.
Imagine Learning Software
This is a computer-based With the exception of Kindergarten,
program that supports literacy ELL students also surpassed the
for all students.
NWEA norms and, for grades 3-5
achieved the greatest degree of RIT
score growth.
Language Power EL Tutoring Language Power resources Our EL students that participated
were used at eight elementary in tutoring grew an average of 4.7
schools for English Learner MAP RIT points, while our EL's that
tutoring
during
their did not participate in tutoring grew
after-school
program
for an average of 2.1 MAP RIT points.
participating English Learner
students.
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Professional Development activities support teachers as they integrate ELD standards in all
subjects. Designated Professional Development occurs throughout the school year. Annual
ELA/ELD standards training is available to all sites. (See Professional Development Timeline on
pages 39 and 40).
Additionally, English Learner Site Leads are funded through the district Local Control
Accountability Plan (LCAP) to provide EL-focused leadership to each site in terms of
reclassification, professional development, monitoring of RFEPs and LTELs, and English Learner
assessments. The are provided with monthly professional development that focuses on English
Learner progress at their site and at the district level, instructional strategies to share with the staff
and policy updates that affect English Learners.
Necessary improvements to existing programs include refining the consistent monitoring and
reporting out of English Learner data based on the indicators described in this section (ELPAC,
SBAC, MAP, Curriculum Embedded Assessments.)
English Learner students continue to achieve below their English Only peers on state assessments
(SBAC) and local indicators (MAP), and English Learner growth continues to be priority for Hemet
Unified School District as reflected in the Local Control Accountability Plan (LPAC) and School
Plans. District stakeholder meetings that develop the LCAP as well as DELAC and DAC meetings
evaluate programs and contribute to determinations as to the elimination of specific EL activities
that have been proven to be ineffective. Needs assessments are performed annually based on
stakeholder discussions surrounding English Learner achievement and program effectiveness
related to student data.
The current Hemet Unified School District LCAP and English Learner Master Plan can be accessed at
the Hemet Unified School District website (hemetusd.org).
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APPENDIX
● Excerpts of Title 5, California Code of Regulations – Chapter 11 7 Subchapter 4
● Excerpts of Education Code Sections 300-340
● HUSD Board Policy BP 6174(a) (Education for English Learners)
● HUSD Administrative Regulation AR 6174 (Education for English Learners)
● HUSD Board Policy BP 6020 (Parent Involvement)
● HUSD Adminsitrative Regulation AR 6020 (Parent Involvement)
● HUSD Site Contact List
● Home Language Surveys
● Initial Parent Notification Letters
● Annual Parent Notification Letters
● English Learner Reclassification Form for Students with Disabilities
● English Learner Site Folder
● Ellevation Reclassified Student Monitoring Form (K-5)
● Ellevation Reclassified Student Monitoring Form (6-12)
● Ellevation Long Term English Learner Monitoring Form (K-5)
● Ellevation Long Term English Learner Monitoring Form (6-12)
● Ellevation Student Meeting Form for Reclassification/Parent Notification
● Reclassification Criteria
● ELPAC Sample Score Report
● Two-Way Dual Language Parent Understanding and Commitment Forms
● Frequently Asked Questions (FAQ) for Parents
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Excerpts of Title 5, California Code of Regulations Chapter 11 - Subchapter 4
English Language Learner Education

“School term” as used in Education Code section 330 means each school’s semester or
equivalent, as determined by the local governing board, which next begins following
August 2, 1998. For multitrack or year round schools, a semester or equivalent may
begin on different days for each school track.
Note: Authority cited: Section 33031, Education Code. Reference: Section 330,
Education Code.
§ 11301. Knowledge and Fluency in English.
For purpose of “a good working knowledge of English” pursuant to Education
Code Section 305 and “reasonable fluency in English” pursuant to Education Code
section 306(c), an English learner shall be transferred from a structured English
immersion classroom to an English language mainstream classroom when the pupil has
acquired a reasonable level of English proficiency as measured by any of the
stateUdesignated assessments approved by the California Department of Education, or
any locally developed assessments.
b)
At any time, including during the school year, a parent or guardian may have his or
her child moved into an English language mainstream classroom.
c)
An English learner may be re-enrolled in a structured English immersion
program not normally intended to exceed one year if the pupil has not achieved a
reasonable level of English proficiency as defined in Section 11301(a) unless the
parents or guardians of the pupil object to the extended placement.
Note: Authority cited: Section 33031, Education Code. Reference: Sections 305 and
306(c), Education Code.
a)

§ 11302. Duration of Services.
School districts shall continue to provide additional and appropriate educational services
to English learners in kindergarten through grade 12 for the purposes of overcoming
language barriers until the English learners have:
demonstrated English-language proficiency comparable to that of the school
district’s average native English-language speakers; and
b)
recouped any academic deficits which may have been incurred in other areas of
the core curriculum as a result of language barriers.
a)

Note: Authority cited: Section 33031, Education Code. Reference: Sections 305, 306 and
310, Education Code; U. S. code, Tile 20, Section 1703 (f); Castaneda v. Pickard (5th Cir.
Education (7th Cir. 1987) 811 F.2d 1030, 1041-1042.
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§ 11303. Reclassification
The reclassification procedures used to reclassify a pupil from English learner to
proficient in English shall include, but not be limited to, a responsible administrative
mechanism for the effective and efficient conduct of the language reclassification process,
which shall include each of the following procedural components:
a) Assessment of language proficiency using the English language development test, as
provided for by Education Code section 60810 pursuant to the procedures for
conducting that test provided in Subchapter 7.5 (commencing with Section 11510).
b) Participation of the pupil's classroom teacher and any other certificated staff
with direct responsibility for teaching or placement decisions of the pupil.
c) Parental involvement through:
1) Notice to parent(s) or guardian(s) of language reclassification and placement,
including a description of the reclassification process and the parent's
opportunity to participate; and
2) Encouragement of the participation of parent(s) or guardian(s) in the
school district's reclassification procedure, including seeking their opinion
and consultation during the reclassification process.
d) Until the statewide, empirically-established range of performance in basic
English/language arts skills is established as required by Education Code
section 313(d)(4), evaluation of the pupil's performance as specified in Section
11302(b).
Note: Authority cited: Section 33031, Education Code. Reference: Section 313,
Education Code.
§11304. Monitoring.
School districts shall monitor the progress of pupils reclassified to ensure
correct classification and placement.
Note: Authority cited: Section 33031, Education Code. Reference: Section 313, Education
Code; U.S. Code, Title 20, Section 1703(f); Casteneda v. Pickard(5th Cir. 1981) 648 F.2d
989, 1009-1011; and Gomez v. Illinois State Board of Education(7th Cir. 1987) 811 F.2d
1030, 1041-1042.
§ 11305. Documentation.

School districts shall maintain documentation of multiple criteria information, as
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specified in Section 11303(a) and (d), and participants and decisions of reclassification in
the pupil's permanent records as specified in Section 11303(b) and (c).
Note: Authority cited: Sections 33031 and 49062, Education Code. Reference: Section 313
and 49062, Education Code; U.S. Code, Title 20, Section 1703(f); Casteneda v.
Pickard(5th Cir. 1981) 648 F.2d 989, 1009-1011; and Gomez v. Illinois State Board of
Education(7th Cir. 1987) 811 F.2d 1030, 1041-1042.
§ 11306. Annual Assessment.

School districts reporting the presence of English learners shall conduct an annual
assessment of the English language development and academic progress of those pupils.
Note: Authority cited: Section 33031, Education Code. Reference: Sections 313, 60640
and 60810, Education Code.
§ 11310. State Board of Education Review of Guidelines for Parental Exception Waivers.

(a) Upon written request of the State Board of Education, school district governing
boards shall submit any guidelines or procedures adopted pursuant to Education Code
section 311 to the State Board of Education for its review.
(b) Any parent or guardian who applies for a waiver under Education Code section 311
may request a review of the school district's guidelines or procedures by the State Board
of Education. The sole purpose of the review shall be to make a determination as to
whether those guidelines or procedures comply with the parental exception waiver
guidelines set forth in Section 11309.
Note: Authority cited: Section 33031, Education Code. Reference: Sections 305, 310
and 311, Education Code.
Official California Code of Regulations available for review at govt.westlaw.com
(Title 5. Education U Division 1. CA Dept of Ed U
Ed)

Chapter 11. Special Programs – Subchapter 4. ELL

Updated 9/30/16

Excerpts of Education Code
Sections 300—340
SECTION 1: Chapter 3 (commencing with Section 300) is added to Part I of the Education Code, to read:
300. The People of California find and declare as follows:

a)

Whereas,

The English language is the national public language of the United States of
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America and of the State of California, is spoken by the vast majority of California residents, and
is also the leading world language for science, technology, and international business, thereby
being the language of economic opportunity; and
b) Whereas, Immigrant parents are eager to have their children acquire a good knowledge of
English, thereby allowing them to fully participate in the American Dream of economic and social
advancement; and
c)
Whereas, The government and the public schools of California have a moral obligation and a
constitutional duty to provide all of California’s children, regardless of their ethnicity or national
origins, with the skills necessary to become productive members of our society, and of these skills,
literacy in the English language is among the most important; and
d)
Whereas, The public schools of California currently do a poor job of educating immigrant
children, wasting financial resources on costly experimental language programs whose failure over the
past two decades is demonstrated by the current high dropout rates and low English literacy levels of
many immigrant children; and
e)
Whereas, Young immigrant children can easily acquire full fluency in a new language, such as
English, if they are heavily exposed to that language in the classroom at an early age.
f)
Therefore, It is resolved that: all children in California public s
 chools shall be taught English
as rapidly and effectively as possible.
305. Subject to the exceptions provided in Article 3 (commencing with Section 310), all children in
California public schools shall be taught English by being taught in English. In particular, this shall
require that all children be placed in English language classrooms. Children who are English
learners shall be educated through sheltered English immersion during a temporary transition
period not normally intended to exceed one year. Local schools shall be permitted to place in the
same classroom English learners of different ages but whose degree of English proficiency is similar.
Local schools shall be encouraged to mix together in the same classroom English learners from
different native language groups but with the same degree of English fluency. Once English learners
have acquired a good working knowledge of English, they shall be transferred to English language
mainstream classrooms. As much as possible, current supplemental funding for English learners
shall be maintained, subject to possible modification under Article 8 (commencing with Section 335)
below.
306. The definitions of the terms used in this article and in Article 3 (commencing with Section 310)
are as follows:
a)
“English learner” means a child who does not speak English or whose native language
is not English and who is not currently able to perform ordinary classroom work in English,
also known as a Limited English Proficiency or LEP child.
b)
“English language classroom” means a classroom in which the language of instruction
used by the teaching personnel is overwhelmingly the English language, and in which such
teaching personnel possess a good knowledge of the English language.
c) “English language mainstream classroom” means a classroom in which the pupils either are
native English language speakers or already have acquired reasonable fluency in English.
d)

“Sheltered

English immersion” or “structured English immersion” means an English
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language acquisition process for young children in which nearly all classroom instruction is in
English but with the curriculum and presentation designed for children who are learning the
language.
e)
“Bilingual education/native language instruction” means a language acquisition process
for pupils in which much or all instruction, textbooks, and teaching materials are in the child’s
native language…
310. The requirements of Section 305 may be waived with the prior written informed consent, to be
provided annually, of the child’s parent or legal guardian under the circumstances specified below and
in Section 311. Such informed consent shall require that said parents or legal guardian personally visit
the school to apply for the waiver and that they there be provided a full description of the educational
materials to be used in the different educational program choices and all the educational opportunities
available to the child. Under such parental waiver conditions, children may be transferred to classes
where they are taught English and other subjects through bilingual education techniques or other
generally recognized educational methodologies permitted by law. Individual schools in which 20
pupils or more of a given grade level receive a waiver shall be required to offer such a class; otherwise,
they must allow the pupils to transfer to a public school in which such a class is offered.
311. The circumstances in which a parental exception waiver may be granted under Section 310 are
as follows:
a) Children who already know English: the child already possesses good English language skills, as
measured by standardized tests of English vocabulary comprehension, reading, and writing, in
which the child
scores at or above the state average for his or her grade level or at or above the 5th grade average, whichever is lower; or

b)
Older children: the child is age 10 years or older, and it is the informed belief of the
school principal and educational staff that an alternate course of educational study would be
better suited to the child’s rapid acquisition of basic English language skills; or
c) Children with special needs: the child already has been placed for a period of not less than
thirty days during that school year in an English language classroom and it is subsequently the
informed belief of the school principal and educational staff that the child has such special
physical, emotional, psychological, or educational needs that an alternate course of educational
study would be better suited to the child’s overall educational development. A written description
of these special needs must be provided and any such decision is to be made subject to the
examination and approval of the local school superintendent, under guidelines established by and
subject to the review of the local Board of Education and ultimately the State Board of Education.
The existence of such special needs shall not compel issuance of a waiver, and the parent shall be
fully informed of their right to refuse to agree to a waiver…
315. In furtherance of its constitutional and legal requirement to offer special language assistance to
children coming from backgrounds of limited English proficiency, the state shall encourage family
members and others to provide personal English language tutoring to such children, and support
these efforts by raising the general level of English language knowledge in the community.
Commencing with the fiscal year in which this initiative is enacted and for each of the nine fiscal years
following thereafter, a sum of fifty million dollars ($50,000,000) per year is hereby appropriate from
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the General Fund for the purpose of providing additional funding for free or subsidized programs of
adult English language instruction to parent or other members of the community who pledge to
provide personal English language tutoring to California
school children with limited English proficiency.

316. Programs funded pursuant to this section shall be provided through schools or community
organizations. Funding for these programs shall be administered by the Office of the Superintendent of
Public Instruction, and shall be disbursed at the discretion of the local school boards, under reasonable
guidelines established by, and subject to the review of, the State Board of Education.

320. As detailed in Article 2 (commencing with Section 305) and Article 3 (commencing with Section
310), all California school children have the right to be provided with an English language public
education. If a California school child has been denied the option of an English language instructional
curriculum in public school, the child’s parent or legal guardian shall have legal standing to sue for
enforcement of the provisions of this statute, and if successful shall be awarded normal and customary
attorney’s fees and actual damages, but not punitive or consequential damages. Any school board
member or other elected official or public school teacher or administrator who willfully and repeatedly
refuses to implement the terms of this statute by providing such an English language educational
option at an available public school to a California school child may be held personally liable for fees
and actual damages by the child’s parent or legal guardian…
325. If any part or parts of this statute are found to be in conflict with federal law or the United States
or the California State Constitution , the statute shall be implemented to the maximum extent that
federal law, and the United States and the California State Constitution permit. Any provision held
invalid shall be severed from the remaining portions of this statute.
330. This initiative shall become operative for all school terms which begin more than sixty days
following the date on which it becomes effective…
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Frequently Asked Questions (FAQ)
1. What does it mean to be classified as an English learner? (See Section 1)
A student is classified as an EL when his/her parents indicate that a language other than or in addition
to English is spoken in the home AND when the child’s initial assessed English language proficiency
yields a score indicating that he/she is not yet proficient in English.

2. My child speaks English; why is he/she in the EL program? (See Section 2)
ELs are legally entitled to receive specialized language and academic support services, via one of the
District's EL instructional program options, until they meet the criteria for RFEP status. Sometimes it
may seem to parents that their child speaks English well, but if he/she is not proficient in academic
English comparable to English proficient peers, they may still need specialized services and support to
develop their speaking, listening, reading, & writing.

3. I f my child is classified as EL, when will the school notify me of that designation? (See
Section 1)
When a child is identified as an EL, the school will notify you in writing within the first 30 days after
school begins. If a parent has questions about the notification letter or any other aspect of the
student’s program, he/she should make an appointment with the school principal, counselor, and/or
EL Site Contact.

4. How long will my child likely receive EL instructional services? (See Section 2)
ELs are entitled to receive ELD and other specialized academic support services to meaningfully
participate in core content classes. A child will receive EL instructional services until he/she meets the
criteria for reclassification. Two key indicators include meeting the English proficient performance
level on the ELPAC, and scoring at the Basic level or higher on the CST/CMA in English Language Arts.
For most children, that takes between 4 and 6 years, although some take more time and some take
less. Your child’s teachers will monitor his/her progress closely to make sure that appropriate
progress is made. If your child struggles, he/she will be offered extra help to meet the expected levels
of progress in English and in core academic subjects.

5. What is Reclassification? (See Section 1 & Appendix)
Reclassification is the term given to the process of identifying when an EL no longer needs specialized
services to be successful in English learner mainstream classes. Students must meet Reclassification
criteria before their language status changes from EL to Reclassified RFEP.
The school will continue to monitor the progress of RFEPs for at least four years after they are
reclassified. If a students’ academic progress drops, he/she will be given support or interventions to
ensure that they meet grade level expectations.
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6. W
 hat can I do so my child exits the EL instructional program? (See Section 1 &
Appendix)
Children exit the EL instructional program of specialized support services when they meet
reclassification criteria. Parents need to make sure that their children keep up with their class
assignments and homework. Reading with children at home or listening to them read is also helpful.
Parents should meet regularly with their child’s teacher(s) and other school personnel and should
always feel free to contact the school or the district English Learner Services department with
questions or concerns.

7. Since my child doesn’t speak English, can he/she learn anyway? (See Section 2)
All students use language and all students can learn. The goal is that children will become fluent in
English and academically proficient within 6 years. Parents may also consider the Dual Language
Program as an alternative program.

8. H
 ow can I help my child exit the EL instructional program if I don’t speak English?
(See Section 5)
Parents can support their children’s linguistic and academic progress in school by speaking regularly
with their children about what they are studying and their assignments, even if they do so in a
language other than English. The skills a child learns in one language transfer to another, so speaking
frequently with your child and building the child’s vocabulary in the primary language of the home
helps children succeed in developing English language skills.

9. Are there funds in the school only for English learners? (See Section 4)
Yes. Both the federal government and the state of California provide funds to supplement the general
educational program for ELs.

10. H
 ow much money does the school receive for every English learner? (See Section
4)
That amount changes from year to year due to budgetary changes and funding formulas. The HUSD
District Office can provide the most current information about the amount of money schools receive for
each EL.

11. Is the EL designation a reason to place my child in the Special Education program?
No. A child is given Special Education services when testing has shown that he or she has a disability
and could benefit from specialized education services. A child’s identification as an EL does not
influence his or her identification as having a disability.
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12. If my child is an EL and in the Special Education program, how can I help him/her
exit the EL instructional program? (See Section 1)
A child with disabilities who is also an EL is entitled to receive both sets of services until the student
meets reclassification criteria and specialized language services are no longer needed. The
responsibility is with the school Language Assistance Team, in consultation with the student’s IEP
Team, to determine if and when a child no longer has the need for specialized language or academic
support services.

13.  Who represents me as the parent of an EL at the school? (See Section 5)
Every school with 21 or more ELs has an ELAC. The roles and responsibilities of the ELAC are to be
well informed of all site and district activities, procedures and policies that directly impact their
children. In addition, every school has a SSC. Parents of ELs may participate on those bodies as well.
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